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Grammar DA

Interpreting ‘should’ in the past tense is an antiquated use that’s ignored in modern rules of grammar

AHD ‘2K
	(American Heritage Dictionary, p. 1612)
Usage Note   Like the rules governing the use of shall and will on which they are based, the traditional rules governing the use of should and would are largely ignored in modern American practice. Either should or would can now be used in the first person to express conditional futurity: If I had known that, I would (or somewhat more formally, should) have answered differently. But in the second and third persons only would is used: If he had known that, he would (not should) have answered differently. Would cannot always be substituted for should, however. Should is used in all three persons in a conditional clause: if I (or you or he) should decide to go. Should is also used in all three persons to express duty or obligation (the equivalent of ought to): I (or you or he) should go. On the other hand, would is used to express volition or promise: I agreed that I would do it. Either would or should is possible as an auxiliary with like, be inclined, be glad, prefer, and related verbs: I would (or should) like to call your attention to an oversight. Here would was acceptable on all levels to a large majority of the Usage Panel in an earlier survey and is more common in American usage than should. Should have is sometimes incorrectly written should of by writers who have mistaken the source of the spoken contraction should’ve.

limiting the meaning of words is key to effective discussion 

Kemerling ‘97
	(Garth, Professor of Philosophy – Newberry College, http://www.philosophypages.com/lg/e05.htm)
[bookmark: kinds]We've seen that sloppy or misleading use of ordinary language can seriously limit our ability to create and communicate correct reasoning. As philosopher John Locke pointed out three centuries ago, the achievement of human knowledge is often hampered by the use of words without fixed signification. Needless controversy is sometimes produced and perpetuated by an unacknowledged ambiguity in the application of key terms. We can distinguish disputes of three sorts: Genuine disputes involve disagreement about whether or not some specific proposition is true. Since the people engaged in a genuine dispute agree on the meaning of the words by means of which they convey their respective positions, each of them can propose and assess logical arguments that might eventually lead to a resolution of their differences. Merely verbal disputes, on the other hand, arise entirely from ambiguities in the language used to express the positions of the disputants. A verbal dispute disappears entirely once the people involved arrive at an agreement on the meaning of their terms, since doing so reveals their underlying agreement in belief. Apparently verbal but really genuine disputes can also occur, of course. In cases of this sort, the resolution of every ambiguity only reveals an underlying genuine dispute. Once that's been discovered, it can be addressed fruitfully by appropriate methods of reasoning. We can save a lot of time, sharpen our reasoning abilities, and communicate with each other more effectively if we watch for disagreements about the meaning of words and try to resolve them whenever we can. Kinds of Definition The most common way of preventing or eliminating differences in the use of languages is by agreeing on the definition of our terms. Since these explicit accounts of the meaning of a word or phrase can be offered in distinct contexts and employed in the service of different goals, it's useful to distinguish definitions of several kinds: A lexical definition simply reports the way in which a term is already used within a language community. The goal here is to inform someone else of the accepted meaning of the term, so the definition is more or less correct depending upon the accuracy with which it captures that usage. In these pages, my definitions of technical terms of logic are lexical because they are intended to inform you about the way in which these terms are actually employed within the discipline of logic. At the other extreme, a stipulative definition freely assigns meaning to a completely new term, creating a usage that had never previously existed. Since the goal in this case is to propose the adoption of shared use of a novel term, there are no existing standards against which to compare it, and the definition is always correct (though it might fail to win acceptance if it turns out to be inapt or useless). If I now decree that we will henceforth refer to Presidential speeches delivered in French as "glorsherfs," I have made a (probably pointless) stipulative definition. Combining these two techniques is often an effective way to reduce the vagueness of a word or phrase. These precising definitions begin with the lexical definition of a term but then propose to sharpen it by stipulating more narrow limits on its use. Here, the lexical part must be correct and the stipulative portion should appropriately reduce the troublesome vagueness. If the USPS announces that "proper notification of a change of address" means that an official form containing the relevant information must be received by the local post office no later than four days prior to the effective date of the change, it has offered a (possibly useful) precising definition.

Precise definition of terms is critical to prevent political manipulation of language that risks war

Heywood ‘2K
	(Andrew, Director of Studies – Orpington College, Key Concepts in Politics, p.3-4)
Concepts have a particular interest for students of politics. It is no exaggeration to suggest that political argument often boils down to a struggle over legitimate meaning terms. Enemies may argue, fight, and even go to war, each claiming to be ‘defending freedom’, ‘upholding democracy’ or ‘supporting justice’. The problem is that words such as ‘freedom’, ‘democracy’ and ‘justice’ have different meanings to different people, so that the concepts themselves have become problematic. At least three reasons can be suggested to explain the unusual importance of concepts in political analysis. The first is that political analysis generally deals in generalizations. The significance of this can be highlighted by considering differences between politics and history in this respect. Whereas a historian is likely to want to make sense of a particular event (say, the French Revolution, the Russian Revolution, or the Eastern European Revolutions of 1989-91), a political analyst is more likely to study such events with a view to making sense of a larger or more general phenomenon, in this case the concept of revolution. For historians a special study of the concept of ‘revolution’ is of marginal value, because what they are primarily interested in is what is different, even unique, about a particular set of events. For political analysts, on the other hand, a study of the concept of ‘revolution’ is not only necessary – it is the very process through which political enquiry proceeds. The second reason is that the language used by students of politics is largely the same as that used by practitioners of politics, and particularly by professional politicians. As the latter are primarily interested in political advocacy rather than political understanding, they have a strong incentive to use language to manipulate and sometimes confuse. This, in turn, forces students of politics to be especially careful in their use of language. They must define terms clearly and refine concepts with precision in order to safeguard them from the misrepresentations often in current political debate. The final reason is that political concepts are frequently entwined with ideological beliefs. Since the emergence of modern political ideologies in the late eighteenth and early nineteenth centuries, not only has a new language of political discourse emerged, but the terms and concepts of political debate have also been imbued with complex and often conflicting meanings. Political concepts are therefore particularly challenging creatures: they are often ambiguous and not infrequently the subject of rivalry and debate, and they may become ‘loaded’ with value judgments and ideological implications of which their users may be unaware.

Education
Depoliticization DA

Failing to focus on the political capacity to change the present results in the depoliticisation of political responsibility towards bureaucratic agencies—that encourages technocratic and dogmatic domination of energy policy, independently flips the Aff
Kuzemko 12
[Caroline Kuzemko, CSGR University of Warwick, Security, the State and Political Agency: Putting ‘Politics’ back into UK Energy, http://www.psa.ac.uk/journals/pdf/5/2012/381_61.pdf]
Both Hay (2007) and Flinders and Buller (2006) suggest that there are other forms that depoliticisation can take, or in the terminology of Flinders and Buller ‘tactics’ which politicians can pursue in order to move a policy field to a more indirect governing relationship (Flinders and Buller 2006: 296). For the purposes of understanding the depoliticisation of UK energy policy, however, two of Colin Hay’s forms of depoliticisation are most useful: the ‘… offloading of areas of formal political responsibility to the market…’ and the passing of policymaking responsibility to quasipublic, or independent, authorities (Hay 2007: 82-3). 1 What each of these forms of depoliticisation has in common is the degree to which they can serve, over time, to reduce political capacity by removing processes of deliberation and contestation, thereby reducing the ability for informed agency and choice. In that politics can be understood as being inclusive of processes of deliberation, contestation, informed agency and collective choice the lack of deliberation and capacity for informed agency would result in sub-optimal politics (Hay 2007: 67; cf. Gamble 2000; Wood 2011; Jenkins 2011). There seems little doubt that, with regard to energy as a policy area, the principal of establishing a more indirect governing system had become accepted by UK political elites. One of the very few close observers of UK energy policy from the 1980s to early 2000s claims that both Conservative and New Labour politicians had actively sought to remove energy from politics, making it an ‘economic’ subject: From the early 1980s, British energy policy, and its associated regulatory regime, was designed to transform a state-owned and directed sector into a normal commodity market. Competition and 1 "These"forms"are"referred"to"elsewhere"by"the"author"as"‘marketised’"and"‘technocratic’"depoliticisation"(Kuzemko" 2012b:").liberalization would, its architects hoped, take energy out of the political arena… Labour shared this vision and hoped that energy would drop off the political agenda…. (Helm 2003: 386) 2 As already suggested this paper considers the intention to depoliticise energy to have been reasonably successful. By the early 2000s the Energy Ministry had been disbanded, there was little or no formal Parliamentary debate, energy was not represented at Cabinet level, responsibility for the supply of energy had been passed to the markets, it was regulated by an independent body, and the (cf. Kuzemko 2012b). Furthermore, the newly formed Energy Directorate within the Department of Trade and Industry (DTI), which now had responsibility for energy policy, had no specific energy mandates but instead mandates regarding encouraging the right conditions for business with an emphasis on competition (Helm et al 1989: 55; cf. Kuzemko 2012b: 107). As feared by various analysts who write about depoliticisation as a sub-optimal form of politics, these processes of depoliticisation had arguably resulted in a lack of deliberation about energy and its governance outside of narrow technocratic elite circles. Within these circles energy systems were modelled, language was specific and often unintelligible to others, including generalist politicians or wider publics, and this did, indeed, further encourage a high degree of disengagement with the subject (cf. Kern 2010; Kuzemko 2012b; Stern 1987). Technical language and hiring practices that emphasised certain forms of economic education further isolated elite technocratic circles from political contestation and other forms of knowledge about energy. Arguably, by placing those actors who have been elected to represent the national collective interest at one remove from processes of energy governance the result was a lack of formal political capacity in this policy field. It is worth, briefly, at this point reiterating the paradoxical nature of depoliticisation. Whilst decisions to depoliticise are deeply political, political capacity to deliberate, contest and act in an issue area can be reduced through these processes. Depoliticisation has been an ongoing form of governing throughout the 20 th century it may (Burnham 2001: 464), however, be particularly powerful and more difficult to reverse when underpinned by increasingly dominant ideas about how best to govern. For example Hay, in looking for the domestic sources of depoliticisation in the 1980s and 1990s, suggests that these processes were firmly underpinned by neoliberal and public choice ideas not only about the role of the state but also about the ability for political actors to make sound decisions relating, in particular, to economic governance (Hay 2007: 95-99). Given the degree to which such ideas were held increasingly to be legitimate over this time period depoliticisation was, arguably, genuinely understood by many as a process that would result in better governance (Interviews 1, 2, 3, 15 cf. Hay 2007: 94; Kern 2010). This to a certain extent makes decisions to depoliticise appear both less instrumental but also harder to reverse given the degree to which such ideas become further entrenched via processes of depoliticisation (cf. Kuzemko 2012b: 61-66; Wood 2011: 7).

Enforcing a limit on the Affirmative is key to create repoliticization—bracketing our discussions to exclusively what the government should do in the here and now is necessary to repoliticize 
Kuzemko 12
[Caroline Kuzemko, CSGR University of Warwick, Security, the State and Political Agency: Putting ‘Politics’ back into UK Energy, http://www.psa.ac.uk/journals/pdf/5/2012/381_61.pdf]
This observation brings us on to the way in which debates and narratives within political circles, particularly within parliament and amongst policymakers, started to shift. A plethora of new papers, debates and policy documents on energy emerged over this time, despite the round of energy reviews and the new White Paper that had been produced immediately prior to this period (see in particular Havard 2004; Ofgem 2004; DTI 2005a, 2005b, 2006a, 2006b and 2006c; JESS 2006). The energy sector became increasingly referenced in these proliferating policy and other government documents in terms of potential supply insecurity (FCO 2004; Straw in Plesch et al 2004). Echoing media, academic and think-tank narratives, direct links can be found between fears of supply insecurity and Russia (FAC 2008; see also House of Commons 2007; Ofgem 2009: 1). In particular, in 2007 the Foreign Affairs Committee (FAC) produced a report entitled ‘Global Security: Russia’ (FAC 2008). This is where we see how assumptions about resource nationalism and energy ‘politicisation’ as wrong affect perceptions (Straw in Plesch et al 2004; DTI 2007: 19). The FAC report focuses on certain political frameworks in non-OECD producer countries, particularly Russia, which may not allow new reserves to be developed properly making them ‘unstable’ suppliers (Havard 2004; FCO 2004). This in turn had negative implications for energy prices (Straw in Plesch et al 2004; DTI 2007: 19). What was also evident over this time, however, was the rising amount of reports produced by political institutions outside of those directly responsible for policymaking, the Energy Directorate of the DTI and the independent regulator, Ofgem. The Foreign Office, House of Commons committees and parliamentary offices, such as that of Science and Technology, all started to produce reports on energy focused on energy security (FCO 2004; POST 2004; Fox 2006; House of Lords 2006; House of Commons 2007; FAC 2007). Energy security was added, by the UK, to formal forums for international negotiation. In 2005, during the October EU Summit at Hampton Court, the issue of ‘energy security’ was added to the agenda (Offerdahl 2007). In a paper prepared for conference delegates energy is characterised as a sector which was by then becoming an issue of national security (Helm 2005b: 2). Increasing dependence on Russia for supplies of, particularly gas, is seen as a source of threat to the security of EU, and by extension UK, energy supply. Likewise, energy security was made top of the agenda in the G8 Summit of 2006 (G8 2006). In 2006 Prime Minister Tony Blair used his annual Lord Mayor’s speech to highlight energy security concerns (DTI 2006c: 4). Growing political interest in energy, outside of those institutions formally responsible for energy policymaking, indicates the extent to which energy was becoming subject, once more, to political debate and deliberation. What is also interesting to note at this time is the degree to which the deliberation of energy becomes formalised through various new institutions. In July 2004, in the immediate aftermath of the Yukos affair, the new Energy Act had conferred on the Secretary of State for Trade and Industry a fixed duty to report annually on energy security matters to Parliament (DTI 2005a). Thus a specific political process was put in place to revisit energy security at least annually. Changes related to the need to deliberate more formally had also started to take place within the DTI and FCO in that new resources were allocated to energy analysis (Interview 5). The 2007 White Paper acknowledged that energy had not up until the mid 2000s existed as a discrete area of foreign policy. Again, as such, it had less dedicated capacity assigned to it. The paper announced that, for the first time, the UK would have ...an integrated international energy strategy which describes the action we are taking to help deliver secure energy supplies and tackle climate change. (DTI 2007: 8) Concurrent with the degree to which energy was re-entering elite political debates at both the national and international levels, which in itself indicates a degree of deliberative repoliticisation, there were a number of policy alterations made relating to changing interpretations of energy and international markets. It could be argued that energy security had, in 2003, been assumed to exist, especially given the degree to which energy governance was still understood to be heading in a promarket direction (Thomas 2006: 583; Jegen 2009: 1; Lesage et al 2010: 6; EC 2011: 14). For example the energy supply objective had been worded such that the UK should continue to “maintain the reliability of… supplies” (DTI 2003: 11). Energy security, although still an objective, had been an assumed outcome of marketisation which explains why competitive markets had been the principal objective of energy policy at that time (cf. Helm 2005). By contrast, however, by 2007 energy security is understood to be something that needs to be established, as one of the ‘immense’ challenges facing the UK as a nation, and furthermore, to require further political action to achieve (DTI 2006c: Introduction and 4). This refocus of objectives onto achieving energy security, over time, added to the political pressures being brought to bear on energy policymakers given the degree to which supplies continued to be considered ‘insecure’ (Kuzemko 2012b: ). These changes in policy objectives, political institutions, and the addition of political capacity to deliberate energy are understood have taken place partly in response to political pressures to change emanating from outside energy policy circles, i.e. the DTI and Ofgem. Ofgem officials report a higher degree of ‘outside’ political interference in their practices (Interview 15), and it has been widely claimed that both the 2006 Energy Review and 2007 White Paper were researched and compiled specifically because the DTI and Ofgem understood the political need to respond to the crisis (CEPMLP 2006; House of Commons 2007a). As these processes of deliberation intensified it started also to become clear that the state had lost considerable capacity to understand the complexities of energy. Government was considered to be more responsible, given that the narrative was of national energy supply security, but lacking in information and knowledge both about what was happening and what to do about it. Ultimately this resulted in the formation of a new government institution, the Department of Energy and Climate Change (DECC), with specific mandates to deliver on energy and climate security. 

Reform DA

A focus on reforming policies is necessary, not on criticism of the utopianism of technology or a focus on the mistakes of the past. That encourages a total disconnect from the material conditions that exist and affect people in the status quo, is more irresponsible
McClean, 01 – Adjunct Professor of Philosophy, Molloy College, New York
(David E., “The Cultural Left and the Limits of Social Hope,” Presented at the 2001 Annual Conference of the Society for the Advancement of American Philosophy, www.american-philosophy.org/archives/past_conference_programs/pc2001/Discussion%20papers/david_mcclean.htm, JMP)
There is a lot of philosophical prose on the general subject of social justice. Some of this is quite good, and some of it is quite bad. What distinguishes the good from the bad is not merely the level of erudition. Displays of high erudition are gratuitously reflected in much of the writing by those, for example, still clinging to Marxian ontology and is often just a useful smokescreen which shrouds a near total disconnect from empirical reality. This kind of political writing likes to make a lot of references to other obscure, jargon-laden essays and tedious books written by other true believers - the crowd that takes the fusion of Marxian and Freudian private fantasies seriously. Nor is it the lack of scholarship that makes this prose bad. Much of it is well "supported" by footnotes referencing a lode of other works, some of which are actually quite good. Rather, what makes this prose bad is its utter lack of relevance to extant and critical policy debates, the passage of actual laws, and the amendment of existing regulations that might actually do some good for someone else. The writers of this bad prose are too interested in our arrival at some social place wherein we will finally emerge from our "inauthentic" state into something called "reality." Most of this stuff, of course, comes from those steeped in the Continental tradition (particularly post-Kant). While that tradition has much to offer and has helped shape my own philosophical sensibilities, it is anything but useful when it comes to truly relevant philosophical analysis, and no self-respecting Pragmatist can really take seriously the strong poetry of formations like "authenticity looming on the ever remote horizons of fetishization." What Pragmatists see instead is the hope that we can fix some of the social ills that face us if we treat policy and reform as more important than Spirit and Utopia. Like light rain released from pretty clouds too high in the atmosphere, the substance of this prose dissipates before it can reach the ground and be a useful component in a discussion of medicare reform or how to better regulate a pharmaceutical industry that bankrupts senior citizens and condemns to death HIV patients unfortunate enough to have been born in Burkina Faso - and a regulatory regime that permits this. It is often too drenched in abstractions and references to a narrow and not so merry band of other intellectuals (Nietzsche, Bataille, Foucault, Lukács, Benjamin) to be of much use to those who are the supposed subject matter of this preternatural social justice literature. Since I have no particular allegiance to these other intellectuals, no particular impulse to carry their water or defend their reputations, I try and forget as much as I can about their writings in order to make space for some new approaches and fresh thinking about that important question that always faces us - "What is to be done?" I am, I think, lucky to have taken this decision before it had become too late. One might argue with me that these other intellectuals are not looking to be taken seriously in the construction of solutions to specific socio-political problems. They are, after all, philosophers engaged in something called philosophizing. They are, after all, just trying to be good culture critics. Of course, that isn't quite true, for they often write with specific reference to social issues and social justice in mind, even when they are fluttering about in the ether of high theory (Lukács, for example, was a government officer, albeit a minister of culture, which to me says a lot), and social justice is not a Platonic form but parses into the specific quotidian acts of institutions and individuals. Social justice is but the genus heading which may be described better with reference to its species iterations- the various conditions of cruelty and sadism which we wittingly or unwittingly permit. If we wanted to, we could reconcile the grand general theories of these thinkers to specific bureaucracies or social problems and so try to increase their relevance. We could construct an account which acts as a bridge to relevant policy considerations. But such attempts, usually performed in the reams of secondary literature generated by their devotees, usually make things even more bizarre. In any event, I don't think we owe them that amount of effort. After all, if they wanted to be relevant they could have said so by writing in such a way that made it clear that relevance was a high priority. For Marxians in general, everything tends to get reduced to class. For Lukács everything tends to get reduced to "reification." But society and its social ills are far too intricate to gloss in these ways, and the engines that drive competing interests are much more easily explained with reference to animal drives and fears than by Absolute Spirit. That is to say, they are not easily explained at all.
Limits
T Sub Debate—Limits

Bidirectionality link—counterfactuals double the topic by allowing both future-oriented and retrospective debates

Broda-Bahm ’02
(Kenneth, Associate Professor of Communication Studies – Towson U., “A Counterfactual Theory of Fiat”, Perspectives in Controversy, Ed. Broda-Bahm, p. 193-4)
The applicability of counterfactual analysis to debate has been called into question (Berube & Pray; Voight; Voight & Stanfield) and defended (Broda-Bahm, “Counterfactual Possibilities”; Broda-Bahm, “Counterfactual Problems”; Roskoski), but it bears noting that most criticism has assumed that counterfactual arguments are solely retrospective arguments, such as “What if Kennedy had survived the assassination attempt?” While much discussion of counterfactuals in logic and philosophy literature does indeed focus on such retrospection, counterfactuals may refer to future conditions as well. In the words of Roese and Olson, the counterfactual is a way of expressing “what might have been and what may yet be” (2). Hoch, for example, discusses counterfactual reasoning as applicable to the prediction of a future outcome (721-22). Johnson and Sherman write, “Without considering alternatives to reality, we must accept the past as having been inevitable and must believe that the future will be no different from the past. The generation of counterfactuals gives us flexibility in thinking about possible futures and prepares us for those futures” (510).

Gamesplaying

Criteria for what debate is—it’s nothing more than a game. Nothing leaves the round, you decide a winner, and a loser. Conceptualizing debate as an educational game solves problem-solving and leads to better decision-making, prioritizing the limits and fairness of the game is key
Hanghoj 8 
Thorkild Hanghøj, Copenhagen, 2008 Since this PhD project began in 2004, the present author has been affiliated with DREAM (Danish Research Centre on Education and Advanced Media Materials), which is located at the Institute of Literature, Media and Cultural Studies at the University of Southern Denmark. Research visits have taken place at the Centre for Learning, Knowledge, and Interactive Technologies (L-KIT), the Institute of Education at the University of Bristol and the institute formerly known as Learning Lab Denmark at the School of Education, University of Aarhus, where I currently work as an assistant professor. http://static.sdu.dk/mediafiles/Files/Information_til/Studerende_ved_SDU/Din_uddannelse/phd_hum/afhandlinger/2009/ThorkilHanghoej.pdf 
***modified gender language
While Dewey focused on the imaginative and creative aspects of play in relation to the school curriculum, his close friend and pragmatist colleague, Mead, concentrated on the social and intersubjective aspects of play and games (Joas, 1996). In this way, Mead developed a comprehensive theory of the social self, which assumed that the development of the self was deeply related with social interaction through play, games, language and other forms of communication (Mead, 1934: 150-164). Thus, Mead provides a valuable starting point when trying to understand the social interaction of educational gaming. For Mead, the basic requirement of any form of play is the ability to “take the role of another”, as when children get together to “play Indian” (Mead, 1934: 150). The situation is somewhat different in more organised games, as the participants “must be ready to take the attitude of all the others involved in the game, and that these different roles must have a definite relationship to each other” (Mead, 1934: 151). The point being that the others should not so much be seen as specific individuals, but as other team members or participants in the game. Furthermore, the attitudes of the other players “organize a sort of unit, and it is that organization which controls the response of the individual” (Mead, 1934: 154). This organisation is exemplified in the game of baseball, where all players must coordinate their acts in response to the assumed acts of the other players. Mead then introduces his famous concept of the generalised other, which describes “the unity of self” given to the individual by his social membership in a community, i.e. on a baseball team (Mead, 1934: 154). Thus, when playing baseball, the participants must be able to take the attitude and perspective of the abstract other of the social group of their baseball team: “The attitude of the generalized other is the attitude of the whole community” (Mead, 1934: 154). Thus, the generalised other is the general notion that a person has of the common expectations that others have about actions and thoughts within a particular society. This means that any time actors try to imagine what is expected of them in relation to a wider social group or community, they are taking on the perspective of the generalised other. Similarly, the generalised other can also be described as “a stage beyond the processes of ‘taking the role of the other’ where the other is another identifiable individual or set of individuals” (Holdsworth & Morgan, 2007: 402). In addition to baseball, Mead offers another interesting example of how an individual can be related to “the generalised other”, which is highly relevant to this study: In politics, for example, the individual identifies himself with an entire political party and takes the organized attitudes of that entire party toward the rest of the given social community and toward the problems which confront the party within the given social situation; and he consequently reacts or responds in terms of the organized attitudes of the party as a whole (Mead, 1934: 156). In this way, Mead’s concept can be used to contextualise the empirical analysis of The Power Game sessions as the students were asked to take on the roles as politicians and thereby identify themselves with the “generalised” relationship between real-life politicians and their political parties. 

Decision making skills are necessary to solve existential threats—now is uniquely key because of increasing complexity and lack of information literacy
Lundberg 10
(Lundberg, Christian O., professor of communications at the University of North Carolina, Chapel Hill, “ The Allred Initiative and Debate Across the Curriculum: Reinventing the Tradition of Debate at North Carolina”, Navigating Opportunity: Policy Debate in the 21st Century)
The second major problem with the critique that identifies a naivety in articulating debate and democracy is that it presumes that the primary pedagogical outcome of debate is speech capacities. But the democratic capacities built by debate are not limited to speech—as indicated earlier, debate builds capacity for critical thinking, analysis of public claims, informed decision making, and better public judgment. If the picture of modern political life that underwrites this critique of debate is a pessimistic view of increasingly labyrinthine and bureaucratic administrative politics, rapid scientific and technological change outpacing the capacities of the citizenry to comprehend them, and ever-expanding insular special-interest- and money-driven politics, it is a puzzling solution, at best, to argue that these conditions warrant giving up on debate. If democracy is open to rearticulation, it is open to rearticulation precisely because as the challenges of modern political life proliferate, the citizenry’s capacities can change, which is one of the primary reasons that theorists of democracy such as Dewey in The Public and Its Problems place such a high premium on education (Dewey 1988, 63, 154). Debate provides an indispensible form of education in the modern articulation of democracy because it builds precisely the skills that allow the citizenry to research and be informed about policy decisions that impact them, to sort through and evaluate the evidence for and relative merits of arguments for and against a policy in an increasingly information-rich environment, and to prioritize their time and political energies toward policies that matter the most to them. The merits of debate as a tool for building democratic capacity-building take on a special significance in the context of information literacy. John Larkin (2005, 140) argues that one of the primary failings of modern colleges and universities is that they have not changed curriculum to match with the challenges of a new information environment. This is a problem for the course of academic study in our current context, but perhaps more important, argues Larkin, for the future of a citizenry that will need to make evaluative choices against an increasingly complex and multimediated information environment (ibid.). Larkin’s study tested the benefits of debate participation on information-literacy skills and concluded that in-class debate participants reported significantly higher self-efficacy ratings of their ability to navigate academic search databases and to effectively search and use other Web resources: To analyze the self-report ratings of the instructional and control group students, we first conducted a multivariate analysis of variance on all of the ratings, looking jointly at the effect of instruction/no instruction and debate topic . . . that it did not matter which topic students had been assigned . . . students in the Instructional [debate] group were significantly more confident in their ability to access information and less likely to feel that they needed help to do so. . . . These findings clearly indicate greater self-efficacy for online searching among students who participated in [debate]. . . . These results constitute strong support for the effectiveness of the project on students’ self-efficacy for online searching in the academic databases. There was an unintended effect, however: After doing . . . the project, instructional group students also felt more confident than the other students in their ability to get good information from Yahoo and Google. It may be that the library research experience increased self-efficacy for any searching, not just in academic databases. (Larkin 2005, 144) Larkin’s study substantiates Thomas Worthen and Gaylen Pack’s (1992, 3) claim that debate in the college classroom plays a critical role in fostering the kind of problem-solving skills demanded by the increasingly rich media and information environment of modernity. Though their essay was written in 1992 on the cusp of the eventual explosion of the Internet as a medium, Worthen and Pack’s framing of the issue was prescient: the primary question facing today’s student has changed from how to best research a topic to the crucial question of learning how to best evaluate which arguments to cite and rely upon from an easily accessible and veritable cornucopia of materials. There are, without a doubt, a number of important criticisms of employing debate as a model for democratic deliberation. But cumulatively, the evidence presented here warrants strong support for expanding debate practice in the classroom as a technology for enhancing democratic deliberative capacities. The unique combination of critical-thinking skills, research and information-processing skills, oral-communication skills, and capacities for listening and thoughtful, open engagement with hotly contested issues argues for debate as a crucial component of a rich and vital democratic life. In-class debate practice both aids students in achieving the best goals of college and university education and serves as an unmatched practice for creating thoughtful, engaged, open-minded, and self-critical students who are open to the possibilities of meaningful political engagement and new articulations of democratic life. Expanding this practice is crucial, if only because the more we produce citizens who can actively and effectively engage the political process, the more likely we are to produce revisions of democratic life that are necessary if democracy is not only to survive, but to thrive and to deal with systemic threats that risk our collective extinction. Democratic societies face a myriad of challenges, including: domestic and international issues of class, gender, and racial justice; wholesale environmental destruction and the potential for rapid climate change; emerging threats to international stability in the form of terrorism, intervention, and new possibilities for great power conflict; and increasing challenges of rapid globalization, including an increasingly volatile global economic structure. More than any specific policy or proposal, an informed and active citizenry that deliberates with greater skill and sensitivity provides one of the best hopes for responsive and effective democratic governance, and by extension, one of the last best hopes for dealing with the existential challenges to democracy in an increasingly complex world. Given the challenge of perfecting our collective political skill, and in drawing on the best of our collective creative intelligence, it is incumbent on us to both make the case for and, more important, to do the concrete work to realize an expanded commitment to debate at colleges and universities. 

Innovation DA

An emphasis on limits is key to solve the Aff—focusing on problem solving under constraints is necessary to foster innovation in decision-making, the Aff’s examination of history is the equivalent of flailing about
Intrator 10
(Intrator, David, President of The Creative Organization and musical composer, October 22, 2010,“Thinking Inside The Box: A Professional Creative Dispels A Popular Myth”, Training, http://www.trainingmag.com/article/thinking-inside-box) FS
One of the most pernicious myths about creativity, one that seriously inhibits creative thinking and innovation, is the belief that one needs to “think outside the box.” As someone who has worked for decades as a professional creative, nothing could be further from the truth. This a is view shared by the vast majority of creatives, expressed famously by the modernist designer Charles Eames when he wrote, “Design depends largely upon constraints.” The myth of thinking outside the box stems from a fundamental misconception of what creativity is, and what it’s not. In the popular imagination, creativity is something weird and wacky. The creative process is magical, or divinely inspired. But, in fact, creativity is not about divine inspiration or magic. It’s about problem-solving, and by definition a problem is a constraint, a limit, a box. One of the best illustrations of this is the work of photographers. They create by excluding the great mass what’s before them, choosing a small frame in which to work. Within that tiny frame, literally a box, they uncover relationships and establish priorities. What makes creative problem-solving uniquely challenging is that you, as the creator, are the one defining the problem. You’re the one choosing the frame. And you alone determine what’s an effective solution. This can be quite demanding, both intellectually and emotionally. Intellectually, you are required to establish limits, set priorities, and cull patterns and relationships from a great deal of material, much of it fragmentary. More often than not, this is the material you generated during brainstorming sessions. At the end of these sessions, you’re usually left with a big mess of ideas, half-ideas, vague notions, and the like. Now, chances are you’ve had a great time making your mess. You might have gone off-site, enjoyed a “brainstorming camp,” played a number of warm-up games. You feel artistic and empowered. But to be truly creative, you have to clean up your mess, organizing those fragments into something real, something useful, something that actually works. That’s the hard part. It takes a lot of energy, time, and willpower to make sense of the mess you’ve just generated. It also can be emotionally difficult. You’ll need to throw out many ideas you originally thought were great, ideas you’ve become attached to, because they simply don’t fit into the rules you’re creating as you build your box. You can always change the rules, but that also comes with an emotional price. Unlike many other kinds of problems, with creative problems there is no external authority to which you can appeal to determine whether you’re on the right track, whether one set of rules should have priority over another, or whether one box is better than another. There is no correct answer. Better said: There might be a number of correct answers. Or none at all. The responsibility of deciding the right path to take is entirely upon you. That’s a lot of responsibility, and it can be paralyzing. So it’s no wonder that the creative process often stalls after the brainstorming in many organizations. Whereas generating ideas is open-ended, and, in a sense, infinitely hopeful, having to pare those ideas down is restrictive, tedious, and, at times, scary. The good news, however, is that understanding the creative process as problem-solving is ultimately liberating. For one, all of those left-brainers with well-honed rational skills will find themselves far more creative than they ever thought. They’ll discover their talents for organization, abstraction, and clarity are very much what’s required to be a true creative thinker. Viewing creativity as problem-solving also makes the whole process far less intimidating, even though it might lose some of its glamour and mystery. Moreover, since creative problems are open to rational analysis, they can be broken down into smaller components that are easier to address. Best of all, the very act of problem-solving, of organizing and trying making sense of things, helps generate new ideas. Paradoxically, thinking within a box may be one of the most effective brainstorming techniques there is. That may be what Charles Eames meant when he added, “I welcome constraints.” Without some sort of structure to your creative thinking, you’re just flailing about. For a while you might feel like you’re making progress, generating a great mess of ideas that might hold some potential. But to turn those ideas into something truly innovative, your best bet is to build your box and play by the rules of your own creation. 
Statis DA

A clearly defined, predictable point of stasis is necessary to productive debate that yields good decision-making skills
Freeley and Steinberg 08
(Freeley, Austin J., PhD and director of debate at John Carroll University from 1958-85, and Steinberg, David L., communications lecturer and director of debate at U. of Miami, 2008 edition, “Argumentation and Debate: Critical Thinking for Reasoned Decision Making”, GoogleBooks, p. 1-67) FS
Debate is a means of settling differences, so there must be a difference of opinion or a conflict of interest before there can be a debate. If everyone is in agreement on a fact of value or policy, there is no need for debate; the matter can be settled by unanimous consent. Thus, for example, it would be pointless to attempt to debate clash of ideas, proposals, interests, or expressed positions on issues, there is no debate. In addition, debate cannot produce effective decisions without clear identification of a question or questions to be answered. For example, general argument may occur about the broad topic of illegal immigration. How many illegal immigrants are in the United States? What is the impact of illegal immigration and immigrants on our economy? What is their impact on our communities? Do they commit crimes? Do they take jobs from American workers? Do they pay taxes? Do they require social services? Is it a problem that some do not speak English? Is it the responsibility of employers, law enforcement, housing, and businesses? How are their families impacted by their status? What is the moral and philosophical obligation of a nation state to maintain its borders? Should we build a wall on the Mexican border, establish a national identification card, or enforce existing laws against employers? Should we invite immigrants to become US citizens? Surely you can think of many more concerns to be addressed by a conversation about the topic area of illegal immigration. Participation in this "debate" is likely to be emotional and intense. However, it is not likely to be productive or useful without focus on a particular question and identification of a line demarcating sides in the controversy. To be discussed and resolved effectively, controversies must be stated clearly. Vague understanding results in unfocused deliberation and poor decisions, frustration, and emotional distress, as evidenced by the failure of the United States Congress to make progress on the immigration debate during the summer of 2007. 

D. Maximizing Decision making skills is key to prevent extinction
Lundberg 10
(Lundberg, Christian O., professor of communications at the University of North Carolina, Chapel Hill, “ The Allred Initiative and Debate Across the Curriculum: Reinventing the Tradition of Debate at North Carolina”, Navigating Opportunity: Policy Debate in the 21st Century)FS
The second major problem with the critique that identifies a naivety in articulating debate and democracy is that it presumes that the primary pedagogical outcome of debate is speech capacities. But the democratic capacities built by debate are not limited to speech—as indicated earlier, debate builds capacity for critical thinking, analysis of public claims, informed decision making, and better public judgment. If the picture of modern political life that underwrites this critique of debate is a pessimistic view of increasingly labyrinthine and bureaucratic administrative politics, rapid scientific and technological change outpacing the capacities of the citizenry to comprehend them, and ever-expanding insular special-interest- and money-driven politics, it is a puzzling solution, at best, to argue that these conditions warrant giving up on debate. If democracy is open to rearticulation, it is open to rearticulation precisely because as the challenges of modern political life proliferate, the citizenry’s capacities can change, which is one of the primary reasons that theorists of democracy such as Dewey in The Public and Its Problems place such a high premium on education (Dewey 1988, 63, 154). Debate provides an indispensible form of education in the modern articulation of democracy because it builds precisely the skills that allow the citizenry to research and be informed about policy decisions that impact them, to sort through and evaluate the evidence for and relative merits of arguments for and against a policy in an increasingly information-rich environment, and to prioritize their time and political energies toward policies that matter the most to them. The merits of debate as a tool for building democratic capacity-building take on a special significance in the context of information literacy. John Larkin (2005, 140) argues that one of the primary failings of modern colleges and universities is that they have not changed curriculum to match with the challenges of a new information environment. This is a problem for the course of academic study in our current context, but perhaps more important, argues Larkin, for the future of a citizenry that will need to make evaluative choices against an increasingly complex and multimediated information environment (ibid.). Larkin’s study tested the benefits of debate participation on information-literacy skills and concluded that in-class debate participants reported significantly higher self-efficacy ratings of their ability to navigate academic search databases and to effectively search and use other Web resources: To analyze the self-report ratings of the instructional and control group students, we first conducted a multivariate analysis of variance on all of the ratings, looking jointly at the effect of instruction/no instruction and debate topic . . . that it did not matter which topic students had been assigned . . . students in the Instructional [debate] group were significantly more confident in their ability to access information and less likely to feel that they needed help to do so. . . . These findings clearly indicate greater self-efficacy for online searching among students who participated in [debate]. . . . These results constitute strong support for the effectiveness of the project on students’ self-efficacy for online searching in the academic databases. There was an unintended effect, however: After doing . . . the project, instructional group students also felt more confident than the other students in their ability to get good information from Yahoo and Google. It may be that the library research experience increased self-efficacy for any searching, not just in academic databases. (Larkin 2005, 144) Larkin’s study substantiates Thomas Worthen and Gaylen Pack’s (1992, 3) claim that debate in the college classroom plays a critical role in fostering the kind of problem-solving skills demanded by the increasingly rich media and information environment of modernity. Though their essay was written in 1992 on the cusp of the eventual explosion of the Internet as a medium, Worthen and Pack’s framing of the issue was prescient: the primary question facing today’s student has changed from how to best research a topic to the crucial question of learning how to best evaluate which arguments to cite and rely upon from an easily accessible and veritable cornucopia of materials. There are, without a doubt, a number of important criticisms of employing debate as a model for democratic deliberation. But cumulatively, the evidence presented here warrants strong support for expanding debate practice in the classroom as a technology for enhancing democratic deliberative capacities. The unique combination of critical-thinking skills, research and information-processing skills, oral-communication skills, and capacities for listening and thoughtful, open engagement with hotly contested issues argues for debate as a crucial component of a rich and vital democratic life. In-class debate practice both aids students in achieving the best goals of college and university education and serves as an unmatched practice for creating thoughtful, engaged, open-minded, and self-critical students who are open to the possibilities of meaningful political engagement and new articulations of democratic life. Expanding this practice is crucial, if only because the more we produce citizens who can actively and effectively engage the political process, the more likely we are to produce revisions of democratic life that are necessary if democracy is not only to survive, but to thrive and to deal with systemic threats that risk our collective extinction. Democratic societies face a myriad of challenges, including: domestic and international issues of class, gender, and racial justice; wholesale environmental destruction and the potential for rapid climate change; emerging threats to international stability in the form of terrorism, intervention, and new possibilities for great power conflict; and increasing challenges of rapid globalization, including an increasingly volatile global economic structure. More than any specific policy or proposal, an informed and active citizenry that deliberates with greater skill and sensitivity provides one of the best hopes for responsive and effective democratic governance, and by extension, one of the last best hopes for dealing with the existential challenges to democracy in an increasingly complex world. Given the challenge of perfecting our collective political skill, and in drawing on the best of our collective creative intelligence, it is incumbent on us to both make the case for and, more important, to do the concrete work to realize an expanded commitment to debate at colleges and universities. 

